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Introduction 
 
This paper is one of the final results of WELCOME project and a key dissemination 
and exploitation instrument for the project.  
 
Its purposes are to: 

• provide a detailed elaboration of the project results, impacts and outcomes, 
focusing  particularly on the lessons learned (positive and negative) by the 
project; 

• attempt to share lessons learned in a way that other practitioners and 
managers will find practical, informative and useful;  

• attempt to propose some suggestions and solutions for policy makers at local 
and transnational level.  

 
The definition of ‘migrant’ is complex and varied and can be determined, for 
example, by place of birth or by nationality or by length of stay in the country.   Most 
countries in Europe have signed the ‘1951 Geneva Convention Relating to the Status 
of Refugees’. The application of the legislation differs slightly across countries and 
makes a legal distinction between asylum seekers, refugees and economic migrants.   
Our desk research made it clear that there are differences in how the terms 
‘migrant’, ‘asylum seeker’ and ‘refugee’ are used by many agencies and countries.  
Some short definitions used in this report follow   below and are represented in the 
picture, referred to the UK but applicable cross-country.  
 
Some definitions 
 
For this project, we use the United Nations recommended definition and include 
asylum seekers as involuntary migrants in this:  "A migrant is someone who changes 
their country of usual residence for a period of at least a year, so that the country of 
destination effectively becomes the country of usual residence". Economic migrant is 
a general term that covers anyone who has moved from one country to live 
permanently in another to pursue economic or job opportunities.  Member States 
are required to return illegal economic migrants to their country of origin; however, 
implementation of returns is difficult due to a lack of travel documents, a lack of 
detention facilities, and other factors.  A refugee is someone who has had their 
asylum application approved – allowing them to stay in the country with variable 
conditions cross-country.    

 
 
 

1. Background to the WELCOME project 
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WELCOME is a European project funded within the Erasmus+ Programme by the UK 
National Agency.   
 
The refugee and migrant crisis is the largest since the middle of the last century and 
is perhaps the EU’s greatest challenge today with more than a million entering 
Europe in 2015. Many people fleeing persecution or simply seeking a better life are 
looking for help within the countries of the European Union. The speed that this is 
happening combined with the large numbers involved has put pressure on many 
local infrastructures resulting in some cases in unrest and the stigmatization of 
migrants. As the riots in several suburbs in Stockholm and elsewhere in 2015 
indicated, migrant integration is a divisive and emotive issue. 
 
Language acquisition is one of the fastest routes to integration and social cohesion 
as good communication can lead to mutual understanding and the resolution of 
issues before they become unmanageable. This project sets out to provide people 
with the basic language tools they need to take part in their host countries’ 
economic, social and cultural lives. It will provide a stepping stone to further 
language learning, education and where possible, employment. 
 
Project objectives and target groups 
 
WELCOME developed and piloted language ‘clubs’ (led by volunteer supported by 
paid professional Club Leaders) to support informal language learning clubs of up to 
12 learners in community-based host organisations for 2-3 hours per week over a 
period of 12-15 weeks.  The project was able to engage some of the hardest-to-reach 
groups at most risk of social exclusion, by targeting those people who have only 
basic or no skills at all in their host country language or who need to improve their 
host language to acquire information, services, employability and digital skills and to 
integrate with the wider community.  Some of these were asylum seekers 
traumatised through conflict and dangerous journeys to Europe; some others were 
economic migrants unable to access the information and services they need; others 
again, may have lived in their host country for many years but only have a poor 
command of the language – for example, many older women do not leave their 
community.  
 
WELCOME’S objectives were to: 
 
• Create Community based Host’ organisations providing venues for WELCoME Clubs 
and engaging learners through assertive outreach 
• Establish WELCoME Clubs for learners to meet each week to practice their host 
language  
• Create a training programme for volunteer Club Leaders: coach and facilitate at the 
clubs with support from professional teachers and coaches  
• Create the WELCoME Toolkit (with materials for volunteer Club Leaders and 
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professional support staff) 
• Develop a WELCoME network and website: linking the clubs into a network across 
the EU; repository for good & innovative practice 
 
Just as the current crisis witnessing the greatest movements of people across Europe 
since the second world war demands a cohesive, European response, so does 
creating some of solutions. An important feature of the project was to test and 
compare activities across partner countries to identify those that are transferrable, 
replicable and sustainable in different contexts and countries. 
 
WELCOME made a contribution to the Europe 2020 strategy of reducing social 
exclusion and using education and employment as a driver for growth and the 
ET2020 strategic objectives of making lifelong learning and mobility a reality, 
promoting equality, social cohesion and active citizenship by developing the skills 
and competences of an disadvantaged group. 
 
The project run from November 2016 – October 2018 and operated through a 
partnership in 5 countries: 
  

• City of London Corporation (UK) – www.cityoflondon.gov.uk 
• Cooperativa sociale Borgorete (Italy) – www.borgorete.it 
• Educa – vzdělávací centrum, s.r.o. (Czech Republic)- www.educa-jbc.cz 
• Folkuniversitetet Lund (Sweden) - www.folkuniversitetet.se  
• Gide (France) – www.gide.net 

 
The project website is https://www.welcomelanguageclubs.eu. 

 

2. Project results and outcomes 
 
The project’s main outputs are all available for download from the project website: 
https://www.welcomelanguageclubs.eu. and consist of: 
1. Needs analysis and research report 
2. On-line resource centre 
3. Toolkit framework and guide to setting up language clubs 
4. Toolkit learning materials for club leaders and language learners 
5. Joint staff training: video and workshop 
6. Piloting language clubs 
7. In service training 
8. Welcome conclusions and lessons learned report 
 
This section of the report will focus on the results of the Needs Analysis research, the 
on-line resource centre and on the Toolkits, while the piloting experience in four 

http://www.cityoflondon.gov.uk/
http://www.borgorete.it/
http://www.educa-jbc.cz/
http://www.folkuniversitetet.se/
http://www.gide.net/
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partner countries will be analysed in some detail in the following section of the 
report. 
 
1.1 Needs analysis research  

The Needs Analysis report, which was compiled as the first step of the project, 
provides a ‘snapshot’ of the needs of and barriers to second language learning 
experienced by the project’s final beneficiaries (recent economic migrant/refugee 
learners) as well as the educators who will potentially be using the project’s Toolkit 
to create Language Clubs in their own locales. It also records their perceptions and 
opinions of Language Clubs and their use, if at all, in their region.  
 
The aim was to create a knowledge base for the project and to understand as far as 
possible the needs and challenges faced by local learners against the backdrop of  
Language Training provision in all partner countries. The findings of the Needs 
Analysis research were very important and allowed project partners to tailor the 
project to real needs at local level. It provided the foundation for the development 
of the main project outputs, particularly Language Clubs and the Toolkit of learning 
materials. 
 
The chart below can be assumed as representative of the variety of circumstances 
leading to migration not only in the UK but in the rest of Europe, for across European 
countries there are strong differences accounting for the presence and the 
background conditions of migration as well as in terms of level of establishment of 
the migrant population in the national territory.   
 

 
 
The conclusions from the Needs Analysis research were very significant for partner 
organisations. In particular, the research confirmed that the life of foreign nationals 
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is shaped by the strong need to integrate to society. It is therefore essential to 
acquaint foreign nationals with the cultural background providing them with basic 
language tools and information about the general customs and rules governing co-
habitation, the process of legal residence, employment and business, health and 
educational services and direct them to organizations that can provide support and 
help.   
In spite of most interviewees having attended formal learning courses - which were 
perceived as being successful and fulfilling – their perspective on Language Clubs (as 
they were described by the interviewers)  is that they are indeed attractive, for they 
are perceived as being “social”,  informal, “fun” (for instance by younger asylum 
seekers).  
 
Based on the needs analysis, resources and activities for the common framework 
guideline for language clubs in the WELCOME project were focused on themes that 
emerged as being of fundamental importance for respondents and their possibility 
to feel part of a community and live with more confidence in their host country. 
These themes were identified as: 
- citizenship;  
- health; 
- nutrition;  
- employment and training;   
- shopping and using public transport;  
- using IT and the internet.  

 
 

1.2 On-line resource centre 

Partner organisation GIDE created the website and platform for  the WELCOME 
project. All the resources and other things created by the partners are on it, in 
addition GIDE has added resources which could  possibly be used for managing 
classes/teachers/learners (personal information and progress).  
 
The choice was for a site designed from scratch. In order to make it sustainable 
we decided to use Wordpress which is probably the most used CMS in the world. 
This choice guarantees that the site can exist on its own, the  only cost being the 
hosting. This is sustainability at the technical level. An editor has to be appointed 
to manage  contents specially if many  clubs  join as they are likely to come with 
ideas not finding their place on the current site.   

Some challenges were experienced by the partnership in relation to the on-line 
registration process. In many cases learners did not show interest in it, as 
participation in clubs' activities was the meaningful aspect of the experience, 
including the social elements associated with it. In Italy, part of the issue was 
that some participants were completely illiterate and therefore the on-line 
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aspects were very complex to comply with. In the Czech Republic, registration 
and evaluation had to be repeated twice – firstly on a paper.  

 
1.3 Toolkits 

The toolkit revealed useful regarding to tips and suggestions for club’s 
setting up.  It provides information how to set up a language club, 
particularly focussing on: 
  
Purpose of the language club: The clubs help to socialise migrants in the 
new culture, discovering traditions and habits, place where they live. Learners 
meet new people and make new friends in the clubs,  they share their practical 
experience and get advice and guidance on relevant issues. 
Who runs the club: The leader of the club should be empathetic, tolerant, 
flexible and patient (learners are from different cultures, different levels…). 
The language teacher should have some inter-cultural training. 
How many people should attend the club: Ideally a group of 8 has been 
found to be most effective. A larger group may bring additional difficulties, 
including the size of the venue and the management of learners at different 
language competence levels.  
Do you need much funding to start a club? Not necessarily, particularly if 
an appropriate venue can be found through networking with local 
organisations already active in the area of working with migrants and 
asylum seekers. It is important that the venues allows  learners to move in the 
space and that it meets safety standards. 
Role of the coach: The role of the coach is particularly sensitive, because in 
addition to language teaching, inter-personal skills are of fundamental 
importance in order to create a safe and pleasant learning environment, 
where learners may come from extremely different backgrounds and life 
experiences. The coach should be able to carry out an analysis of learners' 
needs (language needs as well as attendance needs) and use also non-verbal 
communication and images. In addition, the coach should be able to signpost 
learners towards relevant information services and possess some important 
soft skills, such as empathy, ability to listen and ability to manage a multi-
cultural group. 
Learning materials: 
During the project all the project partners translated, created and piloted a 
significant number of various language activities.  As the level of activities 
originally translated and used from the SpEC (Speaking English with confidence) 
seemed to be higher (level B1 – B2) for students of our language clubs all 
partners agreed and created materials for the clubs also on levels A0 – A2.   
Here is  feedback of the Czech coach:  
The activities were designed for informal language clubs to prepare students for 
practical life in the country, and the themes of the activities corresponded to this. 
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Of course, the activities had to match the level of the students, they should not be 
difficult to explain and understand.  Students like to try dialogues (in a restaurant, 
at a doctor), they also enjoy repetition and competitions (pantomime, guess what 
word I mean ...), crosswords etc. 
 
 
Evaluation process: Project partners set up an evaluation system based on 
three steps:  initial evaluation; mid-course evaluation; final evaluation.  It 
was found that the system is probably too structured for a relatively short 
course, making it unnecessarily lengthy and frequent, also considering that 
the language competences can be low and make the process too complex to 
carry out effectively by learners.  We recommend, therefore, keeping the 
evaluation process simple and to carry it out only at the start and at the end 
of the language club experience. 
Here is a recommendation of one coach:  
It would be more enjoyable for students to have their own evaluation form, where they 
would record their progress after each lesson, where they could write new words they 
learned, grammar, dialogues, phrases, etc.  They would be evaluated their progress on a 
scale (eg 1 - 10), the lecturer would always took the sheets after the lesson, and see what 
progress the students did, what they remembered.  At the end of each lesson he/she would 
give this sheets  again to the students. After the club's end, students will have a portfolio of 
skills and progress in their studies. 

 
Some examples of partners' experience in piloting:  
Setting up a language club in the Czech Republic was not the same as in other 
countries. Firstly, it is not easy to find experienced Czech language coaches 
(who teach Czech as a foreign language), as there are not so many in the 
Czech Republic. The toolkit advice is to look into community organizations 
and schools. Secondly,  there are not so many foreigners and migrants in the 
Czech Republic in general, therefore it was quite difficult to reach them - 
moreover Educa does not directly work with them.  
 
The partner in the Czech Republic experienced several initial obstacles and 
challenges when preparing the language clubs. Educa did not work that time 
directly with the migrants and had to advertise the clubs and"find the migrants“, 
also the teachers and the suitable place for the clubs.  This was not easy  as there 
are not so many foreigners and migrants in the Czech Republic comparing to 
other partners countries. The toolkit advice is to use media (facebook, 
newsletter, websites, radio…) and organisations working with migrants if 
possible.  But what was even more effective was going to the streets and finding 
and contacting foreigners directly.  The toolkit provides good examples of 
leaflets which can be used for the purpose of advertising.    
In Educa professional club coaches  worked together with the support and help 
of  students assistants who either helped in the children corner or assisted with 
language especially in the club with very mixed language levels.     



                                                                                  
 
 

Project n. 2016-1-UK01-KA204-024595 The European Commission support for the production of this website does 
not constitute an endorsement of the contents which reflects only the views of the authors, and the Commission 
cannot be held responsible for any use which may be made of the information contained herein. 
." 

 
10 

Libraries proved to be very good places for the clubs willing to host them, with 
very good accessibility and backgrounds. 
 
In the Italian context, the most relevant Toolkit advice was liaising and 
collaborating with other organisations active locally.  However, compared to 
the suggestions and the tools provided by the toolkit itself, the Italian clubs 
were even less structured with no formal steps (registration, provision of 
“real” name and surnames etc.).  The Club Coach reported a feedback on 
some aspects, namely on the advantages of a club respect to more formal 
language learning courses.  A Language Club is very advantageous in those 
situation in which a more formal setting is counter-productive for different 
reasons, for instance due to the necessity of non being obliged to attend 
regularly, due to the possibility to bring children and, overall to the possibility 
of the club being set “in proximity” of the group’s  needs.    The number of 
participant as indicated by the toolkit is the most suitable for a language club 
and the tools and suggestions provided by the toolkit are in general very useful 
as a framework, which, however, is to be taken as a mere orientation tool with 
no prescriptive nature”.   
 

 

2. Piloting in partner countries  

 
The piloting phase of the project took place in four partner countries: 

• UK 

• Italy 

• Czech Republic  

• Sweden 
 

The experiences were different, due to the different county contexts and target 
groups. In this section of the Report, we will summarise briefly these experiences, 
highlighting both differences and common findings. 
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Piloting in the UK: results and impact 
 

N. 
Clubs 
set up 
in your 
countr

y 

N. Learners 
TOTAL 

N. 
Learners 

MALE 

N. 
Learners 
FEMALE 

Age range 
Learners 

N. Dropouts 
(people who 

started/registere
d and did not 

continue) 

 
14 

 
 

 
116 

 
37  

 
79  

 
18-88 

 
About 35% 

 
 
In the UK, City of London Corporation was able to set up 14 language clubs, reaching 
60 target group participants, mostly female, aged between 18 and 88 years of age. In 
general the clubs had low dropout rates and feedback from participants was 
positive.  
 
WELCOME clubs across the City of London have been very successful, hence their 
sustainability became very relevant for CoL Corporation as well as for club leaders. 
An action plan has been put in place to guarantee the sustainability of WELCOME 

language clubs. Two WELCOME language clubs have been incorporated within the 

City’s course programme and there will be a specific recruitment process for 

WELCOME language clubs. 

The impact of WELCOME language clubs at the City has been tremendous, with most 
learners progressing onto formal learning, where funding is available. In particular, 
there was high level of learner satisfaction, with improved self-confidence being the 
top most. In general, learners reported feeling more able to book/cancel/re-
schedule their appointment with their GPs, when previously they would have 
needed the help of a family member or friend or even a translator. For the club 
members, moreover, the conversation club plays an important social, as well as 
educational role. Whilst many members previously felt that learning English was 
challenging, the WELCOME language club have helped to change attitudes to 
learning, as members build new friendships by learning together. 
Finally, an important impact of the project is that one of the club volunteers who 
was helping the club leader has set up her own club. 
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Piloting in Italy: results and impact 
 

N. Clubs 
set up in 

your 
country 

N. 
Learners 
TOTAL 

N. Learners 
MALE 

N. Learners 
FEMALE 

Age range 
Learners 

N. Dropouts 
(people who 

started/registered 
and did not 
continue) 

2 
 
 

25 13 12 18-65 5 

 
In Italy, project partner Cooperativa Sociale Borgorete set up 2 language clubs, 
reaching 25 target group participants aged between 18 and 65 years of age. The 
clubs had low dropout rates and feedback from participants was positive. 
 
The contexts of the two clubs in Italy were very peculiar.  The first club was set up in 
a disadvantaged, disaggregated suburban area and involved only settled migrant 
women, mainly of North African origin.  The second club’s group, young male asylum 
seekers coming from West African countries, was held a residential centre for 
asylum seekers in an isolated area in the countryside. They had limited possibility to 
move from the centre and were quite demotivated.  In this case, game-based 
learning was crucial.    
 
In Italy, the impact on learners can be described in terms of having reinforced 
motivation towards learning processes and provided information and support 
relating to other aspects of the life in the country.  As for the organiser of the club, 
the impact can be described also in terms of reinforced links within the local 
ecosystem of non profit organisations that work with migrant persons. As for other 
organisations, including teachers and coaches, they will benefit from the collection 
of the resources in the website.  
 
Piloting in Czech Republic: results and impact 
 

N. Clubs 
set up in 

your 
country 

N. 
Learners 
TOTAL 

N. Learners 
MALE 

N. Learners 
FEMALE 

Age range 
Learners 

N. Dropouts 
(people who 

started/registered 
and did not 
continue) 

3 
 
 

72 37 35 17-65+ 35 
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In Czech Republic, project partner EDUCA set up 3 language clubs, reaching 72 target 
group participants aged between 17 and 65 years of age. The clubs had a 49% 
dropout rate. This high dropout was in one club which was open to anyone, even 
short-term staying migrants. Feedback from participants was very positive.  

The very fact that organisers set up three clubs with so many learners was very 
positive due to the original obstacles.    All clubs in the Czech Republic were very 
successful, and as a result two clubs were extended in duration for two months.  The 
impact of the clubs on learners was significant.   All of the learners who participated 
in the WELCOME language clubs or attended them regularly had really great 
progress in both improving the language and socialising. Some also gained bigger 
motivation to learn, others reported making new friendships. In particular, some 
personal stories: a grandfather who is not afraid to speak to his grandchildren who 
cannot speak German; a mother who can better communicate with the teacher of 
her child; Vietnamese students passed official A2 exam; students established their 
own club and continue to meet.   
At an organisational level, the project fostered cooperation between the private and 
public sector: public libraries where the clubs venues. Educa was invited by one of 
the libraries to present the WELCOME project at the national librarian conference in 
September 2018 as an example of a good practice and interesting activity which can 
be organised by other libraries using project's materials. Another collaboration 
between the organisations is planned and new language clubs may be started.   
 
Piloting in Sweden: results and impact 
 

N. Clubs 
set up in 

your 
country 

N. 
Learners 
TOTAL 

N. Learners 
MALE 

N. Learners 
FEMALE 

Age range 
Learners 

N. Dropouts 
(people who 

started/registered 
and did not 
continue) 

2 
 
 

28 25 3 16-60 
 

1 (7 people with 
less than 50% 
attendance) 
 

 
 
In Sweden, project partner Folksuniversitetet Lund set up 2 language clubs, reaching 
28 target group participants, primarily male, aged between 16 and 60 years of age. 
The clubs had only 1 dropout and feedback from participants was positive. 
 
Participants stated that they found the WELCOME language clubs and the materials 
used in the sessions very useful to them, and they especially appreciated that the 
activities were centred around every-day situations, such as ordering a meal in a 
restaurant or visiting a doctor or a school.  
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At an organisational level, the project supported a different outreach strategy aimed 
at the Welcome project target group - people who have only basic or no language 
competences in Swedish, who need to learn/improve the language, in order to 
access information and services that are relevant to them, as well as becoming 
potentially more employable and to integrate with the wider community. The use of 
on-line materials for language teaching was also innovative organisationally.  
 

 

3. Lessons Learned and Sharing the Results 

Having piloted the language club informal approach and methodology in four very 
different European countries (UK, Italy, Czech Republic and Sweden) with migrants -  
be they asylum seekers, thus only recently arrived in a European country, or long-
established residents in a European country with little competence in their host 
country's language -  it can be stated with confidence that they are extremely 
valuable and have had very positive results. 
 
At a European level, it can be argued that the approach and methodology are 
applicable with similar positive outcomes and impact in other countries, where 
conditions may be similar to one of the four piloting countries, because of 
geographical conditions, history or culture. This experience is therefore relevant at a 
wider level and may well be replicated in other countries, with language teaching 
materials available on the project website. 
  
More specific lessons learned and recommendations are listed in this section. 
 
Flexibility and informal learning setting 
 
The biggest learning from the piloting phase of the project is that Language Clubs 
have the potential of being very successful with a variety of target groups because of 
their flexible nature. Flexibility has been key to success and has been used in two 
ways: 

• flexibility of attendance - the target group did not feel pressured to attend 
classes, however clubs were organised in ways that facilitated participation 
by learners. Examples of this were: supporting mothers with children, 
organising clubs in community centres, organising classes at convenient times 
for learners. Muslim women living in Italy reported that the presence of men 
is a barrier to participation in language training; other respondents  reported 
difficulty in reaching their training by public transport. Because of their 
informal nature, Language clubs can be tailored  to the specific needs of a 
small group and this aspect has helped in reducing barriers to language 
learning and accessibility.   
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• flexibility of learning materials and focus topics - Language Clubs can be 
tailored to fulfil specific communication needs and therefore target everyday 
communication situations in which most learners do not feel at ease, such as 
talking to health professionals, teachers, public services officers, fulfilling   
bureaucratic procedures and shopping, as well as reinforce  other transversal 
skills such as  using IT and the internet.  

 
Recommendation: flexibility of setting and materials has proven to be key for the 
success of WELCOME language clubs in all participating countries. Ensure that the 
chosen location and timings of language club sessions take into consideration the 
needs of participants, such as accessibility of venue, possibility to join during 
sessions, allowing flexibility of attendance. Ensure that the materials chosen for the 
sessions meet the language learning needs of participants and that they are always 
used flexibly, so that they can be adapted and may remain always relevant to their 
needs. 
 
Local conditions and definitions  
WELCOME project’s needs analysis research demonstrated that, in spite of quite 
different local contexts, similar language learning needs emerged in the target 
group. These needs revolved around the acquisition of language for specific social 
integration purposes and focused in particular on : health and the education system, 
accessing information and services, employability and digital language skills. While 
all partner countries have different conditions, legislation and approaches, partners 
were able to arrive at establishing very similar language learning needs. 
 
Recommendation: local conditions and definitions vary greatly, however similar 
language learning needs appear to exist in very different country contexts. Ensure 
that language clubs assess participants' needs prior to choosing available language 
teaching materials.  
 
 
Training content and evaluation 
The training topics, while not in themselves unique, were collated and prepared with 
the target audience in mind and were created to be delivered flexibly.  
 
The need for careful individual training needs analysis was underlined by the diverse 
range of participants’ experiences and backgrounds: for example, basic language 
learning needs were more likely to be assessed in Italy than in the UK.  
 
Given the informal nature of language clubs and the generally short duration of the 
experience, evaluation processes should be light and easy to process for learners 
whose language competence may be quite low. 
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Recommendation:  the WECOME materials are to be used flexibly - as individual 
materials or as a complete package. It is important that trainers and teachers 
themselves make an assessment of language learning needs of their students.  
 
Recommendation:  WELCOME materials are currently available from the website 
only in piloting partners' languages: English, Italian, Czech and Swedish. 
Organisations wishing to replicate this model and experience will have the 
availability of materials only in those languages and would have to create their own 
materials in order to teach a different language. 
 
Recommendation:  the WECOME learning experience can be evaluated for each 
individual learner using two steps: initial evaluation and final evaluation. It should be 
kept quite light and facilitate a process of self-assessment.  
 
Follow-up 
Most participants will continue language learning in different forms. Partners' 
assessment throughout the project life cycle, from needs analysis to final evaluation 
stage, is that informal language learning is extremely valuable to migrants, both on  
its own and to support participants to continue learning, also moving to more formal 
language courses, which can provide them with recognised competence certificates, 
in some cases needed in order to access employment opportunities in their host 
countries. 
 
Recommendation: Create learning plans and goals with participants when they start 
attending language club sessions, that can be reviewed and used to support further 
language learning. It would be useful in every individual case to be able to signpost 
learners to further opportunities and information and to track their progress post-
project.  
 
Recommendation: Prepare local signposting reference materials to opportunities 
and information for further language learning. 
 

Networking with other organisations at local level  

Recommendation:  in some cases, project partners worked with local partners that 

included migrant centres, schools, public libraries, youth organisations and local civil 

society organisations working with migrants for integration and social inclusion. This 

model provided diverse expertise and backgrounds, as well as making some venues 

available to partners as language club locations. This networking process was crucial 

for the success of the project in some countries and could be replicated.  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2.3  The impact of WELCOME project and sharing its results 

The impact of WELCOME project has been particularly positive for some of the 
participants as well as for project partner organisations in the UK, Italy, Czech 
Republic and Sweden. 
 
Partners have been able to share the project at local, regional and EU level, this 
section briefly details some of its known longer-term impacts.  
 
Impact on learners: 

• Learners reported feeling more able to book/cancel/re-schedule their 
appointment with their GPs, when previously they would have needed the 
help of a family member or friend or even a translator.  

• Conversation club plays an important social, as well as educational role.  

• The WELCOME language club have helped to change attitudes to learning, as 
members build new friendships by learning together. 

• In the UK, one of the club volunteers who was helping the club leader has set 
up her own club. 

• In Italy, women from northern Africa would not participate in formal 
language learning courses, due to culture and unsupportive family structures, 
therefore the Language Club model was the only possibility for them to 
access a language learning environment and learn basic Italian, which is 
fundamental for their life in the country as long-term residents. 

• In the Czech Republic, Vietnamese students passed official A2 exam and 
some students established their own club and continue to meet. 
 
 

Impact on partner organisations: 

The project has also impacted on partners’ individual practice and that of other local 
organisations. Some partners will continue to offer informal language learning 
through the WELCOME language club model. In particular,  
 

• in the UK, City of London Corporation will guarantee the sustainability of 
WELCOME language clubs in London, as two WELCOME language clubs have 
been incorporated within the City’s course programme and there will be a 
specific recruitment process for WELCOME language clubs; 

• in Sweden, the project supported the use a different, more innovative,  
outreach strategy aimed at the project target group; 

• in Italy, the networking activities led to the creation of new collaborations 
with other organisations working for the integration and social inclusion of 
migrants. This is expected to have positive effects in the longer-term, 
particularly in order to ensure that efforts are better coordinated at local 
level; 
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in the Czech Republic the project had very positive influence at the 
cooperation with the local organisations (libraries) and a future 
collaboration is expected.  

 
 
 

4. Language Clubs: the potential of informal language teaching 
to support integration and social inclusion of migrants in 
Europe 

 
Language competence is key to any process of integration and social inclusion in 
wider society for migrants, whether they are asylum seekers, and have therefore 
only recently arrived in Europe, or longer-term residents in a European country, but 
still lack language competence to actively participate in social life, as well as to 
access information and services - and therefore fully appreciate their rights as 
European residents. Language learning is universally recognised as the first 
fundamental step to integration and, for that reason, in every European country 
language learning is made available (often it is compulsory) to asylum seekers and 
migrants in general. 
 
WELCOME project found, during its initial phase of needs analysis, that language 
competence remains an issue and that the needs for competence in the host 
country language are very strongly felt by migrants. Project partners worked with a 
wide variety of migrants, and had quite a diverse beneficiary target audience, 
ranging from newly arrived asylum seekers (who are immediately put into 
structured system that foresee language learning) to adults who had been living in a 
European country for over 10 years without knowing, even at a very basic level, the 
host country language, primarily due to cultural and religious reasons. This was the 
case, in particular, of a group of women from northern Africa, who participated in a 
WELCOME language club in Italy. 
 
In addition, the WELCOME language club approach and methodology was piloted in 
four very different geographical and cultural contexts, such as the UK, Italy, the 
Czech Republic and Sweden, therefore making its piloting findings relevant at 
European level and potentially replicable in other European countries. 
 
Supporting language learning as the first step for integration and social inclusion 
 
Language clubs may be used in different ways to foster migrant integration and 
social inclusion processes.  

• They can be self-contained learning experiences for participants providing 
them with support in improving language competence. Because of their 
informal and flexible nature, they are very suited to people who may not be 
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in a position to follow a more structured language learning course and may 
not be able to attend all sessions. It is also particularly suited to people who 
are illiterate in any language and therefore need to learn through active 
learning techniques such as role-play simulations, visual aids and games. The 
flexibility and adaptability of learning materials is key to success in this 
respect; 

• They can be attended in parallel with other, more formal, language courses, 
therefore speeding up learning and supporting a faster acquisition of 
language competence. This may be of particular relevance to people who 
need to find employment and access different kinds of training opportunities 
linked to employment;  

• They can be a first step to language learning, supporting learners to move to 
more formal courses, where they can achieve formal language qualifications, 
in some cases needed in order to seek employment. 

 
A tool for wider integration impact 
 
Strong community links are key features of a language club setting up strategy. In 
addition to language learning, these clubs offer additional formal and informal 
services (e.g. child care, CV development, signposting to further language learning  
etc) and have had an important socialising aspect, thus supporting some level of 
social interaction between people from different origin and 
personal/family/religious backgrounds.  Thus language clubs could potentially 
support related policy agendas for migrants: for example, physical participation, 
improved health and wellbeing, social and economic engagement, ‘diversionary’ 
activities, empowerment, improving training and employment prospects. The wider 
impact of language clubs could therefore be felt by significant numbers of local 
people. 

 

  

 


